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This paper examines and analyzed the perceptions towards teaching quality 
determinants among Public University students in the Northern Region of 
Peninsular Malaysia. Questionnaires surveys were directed to a total of 500 
students from 3 Public Universities which includes UiTM Kedah , UiTM Perlis , 
UiTM Penang ,Universiti Utara Malaysia and Universiti Sains Malaysia. 17 
teaching quality determinant factors were identified in this study which was 
added to the original study done by Broder and Dorfman (1994). Determinants 
include Clarity, Feedback, Syllabus, Creativity, Practicality, Exercises, Attention, 
Enthusiasm, Availability, Approachable, Communication, Language Use, Extra 
Reading, Technology, Punctuality, Motivation and Current Issue. The result 
shows that clarity is the most important determinant in determining teaching 
quality among lecturers. The research result may provide some feedback for the 
development of teaching quality in universities towards world class status. 
 
MOTIVATION OF THE STUDY 
UiTM is moving towards world class university by  the year 2006. It is therefore 
essential for UiTM to enhance its teaching environment in order to  produce 
quality students in the future. One element that should be highlighted is the 
lecturers' professional development in the process of upgrading the lecturers 
skills, creativity, motivation and innovation in creating an efficient working culture. 
The present study seeks to identify which teaching quality factors that are most 




The University recognizes that the quality of teaching is one of the most 
important determinants of learning outcomes . Exploration of students’ opinions 
about the value accorded to teaching is very important to enhance the 
development of quality teaching method in the future. There are many factors 
that gave impact on the achievement and processes judged as quality in higher 
education. One of the most important factors is lecturer’s intellectual capability in 
transmitting the knowledge to the students. There is a perception that university 
lecturers are “experts”, “professional repositories” of complex knowledge skilled 
in the transmission of the knowledge to the students.  
 
OBJECTIVES OF THE STUDY 
 
• The objectives of the study are to determine the teaching quality factors 
among lecturers as perceived by the students from Universiti Teknologi 
MARA (UiTM) – Kedah, Perlis and Pulau Pinang Branch Campuses, 
Universiti Utara Malaysia (UUM) and Universiti Sains Malaysia (USM) and to 
find which teaching quality  are considered very important as perceived by the 
students from Universiti Teknologi MARA (UiTM) – Kedah, Perlis and Pulau 
Pinang Branch Campuses, Universiti Utara Malaysia (UUM) and Universiti 
Sains Malaysia (USM). 
 
DEFINITION OF TERMS AND CONCEPTS 
 
Teaching Quality Determinants 
This study  identifies the teaching quality determinants/factors which include: 
NO. DETERMINANTS EXPLANATION 
1. CLARITY Lecturers are clear and easily understood. 
2. PRACTICALITY Lecturers relate the lesson with practical issues.
3. EXERCISES Lecturers give a lot of exercises 
4. ATTENTION Lecturers give individual attention to students 
and maintain good relationship with them inside 
and outside classroom. 
5. ENTHUSIASM Lecturers show enthusiasm and capability in the 
subject. 
6. CREATIVITY Lecturers are creative and make the class 
interesting. 
7. FEEDBACK Lecturers give feedback on each exercise and 
test/quizzes done by students. 
8. SYLLABUS Lecturers cover the syllabus content fully. 
9. MOTIVATION Lecturers motivate students in achieving 
success. 
10. EXTRA READING Lecturers encourage students to do extra 
reading. 
11. AVAILABILITY Lecturers can be contacted easily for any 
problem related to students’ studies. 
12. TECHNOLOGY Lecturers always relate the subject with new 
technology advancement. 
13. PUNCTUALITY Lecturers always come to class on time and 
finish lecture on time. 
14. CURRENT ISSUE Lecturers try to relate the subject with the local 
and international current issues. 
15. APPROACHABLE The students can easily approach the lecturers. 
16. LANGUAGE USE Lecturers use language at par with student’s 
level of understanding. 
17. COMMUNICATION There is a two-way communication permissible 
during and after classroom. 
 
Note: Determinants No. 1-11 are based on Broder and Dorfman (1994) study - 
(in Choo, et. al, 1995). 
 
LITERATURE REVIEW 
According to Fenstermacher in Fenstermacher (2000), quality teaching is what 
you are most likely to obtain when there is willingness and effort on the part of 
the learner, a supportive social around opportunity to learn, and good practices 
employed by the teacher. 
 
Potzo et al. (2000), defines teaching quality as: 
1. Through the concept of teaching excellence, comparing student’s results 
with their performance before initiating the educational process. 
2. Through system efficiency criteria, relating costs and means with the 
institutional resources for teaching.  
3. Through meeting criteria or indicators and the achievement of objectives 
and processes related to improvements and educational renovation. 
 
In their study, they found that the  “Ideal Teacher” should possess the following 
valued characteristics related teaching competency such as having knowledge, 
being able to communicate this knowledge clearly and, in general, being 
‘competent’ in teaching activity. Other characteristics that should be added to 
these which were also positively valued by the students, are: being 
‘documented’, having ‘fluency in speech’, being ‘expert’,  ‘organized’, ‘efficient’, 
‘intelligent’ and ‘able to synthesize’.  
 
According to Green in Fenstermacher (2000), the quality teaching should include 
the logical and psychological acts of teaching. The logical acts include such as 
defining, demonstrating, explaining, correcting and interpreting. The 
psychological acts encompass such things as motivating, encouraging, 
rewarding, punishing, planning and evaluating. He also includes the moral traits 
as honesty, courage, tolerance, compassion, respect and fairness.  
 
Meanwhile, Nightingale and O'Neil (1994) indicate that there are 5 different ways 
of defining quality:  
1. Quality is a  high standards (can be high marks; high ethical standards)  
2. Quality linked to consistency and zero defects (a standard approach to 
curriculum, content and processing)  
3. Quality related to fitness for the purpose  
4. Quality is value for money  
5. Quality as a transformative process  
Nightingale and O'Neil (1994) suggest that in looking for a meaningful definition 
of quality in learning in higher education, we should be looking at education as a 
transformative process involving a change in roles of the student and the 
teacher. 
Broder and Dorfman (1994) found that some key attributes were crucial to 
students' judgments of quality. In ratings of teaching, the important attributes 
identified by students were:  
• Enthusiasm for teaching  
• Teachers' knowledge of their subject  
• Tying information together, and  





A random sample of 500 social sciences and pure sciences students from three 
universities (Universiti Teknologi MARA (UiTM) – Kedah, Perlis and Pulau 
Pinang Branch Campuses, Universiti Utara Malaysia (UUM) and Universiti Sains 
Malaysia (USM) were selected for the study.  
DATA COLLECTION 
 One set of questionnaires was distributed to the social sciences and pure 
sciences students from Universiti Teknologi MARA (UiTM), Universiti Utara 
Malaysia (UUM) and Universiti Sains Malaysia (USM).  
METHOD OF ANALYZING DATA 
The SPSS program was used to analyze the data collected from the three 
universities (UUM, USM and UiTM).  All data were analyzed using the descriptive 
statistics such as frequencies and Compare means, and using statistical analysis 
such as an Analysis of Variance (ANOVA) and Mann-Whitney U Test.  Cronbach 
Alpha was used for the reliability analysis. To test the research questions, an 
Analysis of Variance (ANOVA) and Mann-Whitney U Test were used to see the 









































































17 Teaching quality determinants have been identified in this study. Students 
were asked to rank the level of importance for each teaching quality determinant 
from the scale of 4 to 1 (4 = extremely important, 3 = very important, 2 = 







H0 = There is no difference in the level of importance for each of the teaching 
quality determinant as perceived by the students between Universiti Teknologi 
MARA (UiTM) – Kedah, Perlis and Pulau Pinang Branch Campuses, Universiti 
Utara Malaysia (UUM) and Universiti Sains Malaysia (USM). 
 
H1 = There is a difference in the level of importance for each of the teaching 
quality determinant as perceived by the students between Universiti Teknologi 
MARA (UiTM) – Kedah, Perlis and Pulau Pinang Branch Campuses, Universiti 
Utara Malaysia (UUM) and Universiti Sains Malaysia (USM). 
   
H0 = There is no difference in the opinions between groups of students from 
different universities i.e Universiti Teknologi MARA (UiTM) – Kedah, Perlis and 
Pulau Pinang Branch Campuses, Universiti Utara Malaysia (UUM) and Universiti 
Sains Malaysia (USM) with regard to the level of importance for each of the 
teaching quality determinant.  
 
H1 = There is a difference in the opinions between between  groups of students 
from different universities i.e Universiti Teknologi MARA (UiTM) – Kedah, Perlis 
and Pulau Pinang Branch Campuses, Universiti Utara Malaysia (UUM) and 
Universiti Sains Malaysia (USM) with regard to the level of importance for each of 










Table 1.0  - Demographic Factor 
 
 FREQUENCY PERCENT  
GENDER :    Male 





AGE :           21-23 
          24-26 
          27-29 
                     30 and  











RACE:          Malay 
          Chinese 
          Indian 










Table 1.0 shows that 64.6% (n= 265) of respondents were female and another 
35.4% (n= 145) were male. The total number of respondents collected for our 
sample was 410 students. From the table, majority of the respondents fall within 
the age bracket of  18 to 20 years old (n= 199 or 48.5 %) and majority of the 
respondents were Malay   (n= 343 or 83.7%). 
 
Table 1.1 – Field of Study, Institution and Program 
 
 FREQUENCY PERCENT  
FIELD OF STUDY 
   Social Science 








   UiTM Kedah 
   UiTM  Perlis 
   UiTM  Pulau Pinang 
   UUM 














   Masters 
   Bachelor 










Table 1.1 shows that majority of the respondents were social science students ( 
n = 295 or 72% ) in which  the majority is  from  Universiti Utara Malaysia  ( n = 
98 or 23.9%)  and UiTM Kedah ( n= 95 or 23.2% ). Majority of the respondents 
were diploma students ( n = 229 or 55.9% ) and most of them were  UiTM 
students in the northern region. 
 
 
Table 2.0 - Analysis of mean 
 
University Ranking 1 Ranking 2 Ranking 3 Ranking 4 Ranking 5 
UiTM 
Kedah 










Clarity Language Feedback 
Syllabus 
Creativity  Exercises 
UUM Clarity Feedback Syllabus 
Motivation 
Language  Creativity 
USM Clarity Syllabus Creativity Punctuality Motivation 
 
Table 2.0 shows the most important variables as ranked by the students from 
each university in the northern region of Peninsula Malaysia. It shows that the 
students from all universities except for UiTM Perlis ranked 'Clarity' as extremely 
important (mean ranking from 3.5158 to 3.7123). For the second important 
variables, three universities (UiTM Kedah, UiTM Perlis, USM) ranked similarly on 
'Syllabus' as the most important. The third similar variables ranked as the most 
important by the students are 'Language use' (UiTM Kedah and Perlis) and 
'Syllabus' (UiTM Pulau Pinang and UUM). Meanwhile, the fourth similar variables 
ranked as the most important by the students is 'Creativity' (UiTM Kedah and 
Pulau Pinang). The students from the five universities ranked different variables 
as the fifth most important. 
 














Table 2.1 shows the teaching quality determinants that are ranked the highest by 
the students from the five universities. It can be concluded that the students 
perceived 'Clarity', 'Feedback', 'Syllabus', 'Exercise', 'Communication', 
'Language', 'Motivation', 'Creativity', 'Punctuality', and 'Attention' as the most 
important determinant in determining teaching quality among the lecturers in the 
higher education ( mean rankings fall between  3.1781 - 3.7123). 
 
ANALYSIS OF VARIANCE (ANOVA) 
 
 
Table 3.0 - One-way Anova (Between Groups and Within Groups): 
  
DETERMINANTS FREQUENCY (F) SIGNIFICANCE 
Clarity 2.717 .100 
Practicality 6.921 .009 
Exercises .484 .487 
Attention 5.830 .016 
Enthusiasm .035 .851 
Creativity 3.772 .053 
Feedback 3.522 .061 
Syllabus 1.595 .207 
Motivation 23.568 .000 
Extra Reading 17.561 .000 
Availability 2.104 .148 
Technology 1.306 .254 
Punctuality 14.859 .000 
Current Issue 27.391 .000 
Approachable .592 .442 
Language Use .003 .956 
Communication 10.519 .001 
 
In Table 3.0 above, 17 determining criteria were tested on students from the 
social sciences and pure sciences background. A result that gives a reading of p 
< .05 is significant. The results above show that 7 determinants are significant. 
They are; Practicality (p-value = .009), Attention (p-value = .016) , Motivation (p-
value = .000), Extra Reading (p-value = .000), Punctuality (p-value = .000), 
Current Issue (p-value = .000), and Communication (p-value = .001). Since the p-
values of the above 8 determinants are less than 0.05 (p-value < 0.05), so we 
rejected the null hypothesis and accepted the alternative hypothesis that there is 
a difference in the level of importance for each of the above teaching quality 
determinants.   
 
On the other hand, there are 10 determinants, which are insignificant. They are 
Clarity (p-value = .100), Exercises (p-value = .487), Enthusiasm (p-value = .851), 
Feedback (p-value = .061), Syllabus (p-value = .207), Creativity (p-value = .053), 
Availability (p-value = .148), Technology (p-value = .254), Approachable (p-value 
= .442), and Language Use (p-value = .956). Given that the p-values of the 9 
determinants are more than 0.05 (p-value > 0.05), therefore we accepted the null 
hypothesis that there is no difference in the level of importance for each of the 





RELIABILITY ANALYSIS – SCALE (ALPHA) 
 
A statistical method of Cronbach Alpha was used to see the validity and reliability 
of the variables in the research. Through ‘Reliability Analysis – Scale Alpha’ 
(SPSS 11.0), the value of   0.8124 was obtained for this study, which shows that 
the questionnaire is reliable (refer to table 4.0). 
 
Table 4.0:  Reliability Analysis – Scale (Alpha) – Item-Total Statistics 
 
Reliability Coefficients    Alpha Standardized item alpha 






In order to determine which variables are considered as important to the   
students in higher education we used Compare Means  and ANOVA to rank the 
17 teaching quality determinants. It can be concluded that the five top rankings 
teaching quality determinants that are considered as very important to  the  
students in determining teaching quality among the lecturers in the higher 
education are 'Clarity', 'Feedback', 'Syllabus', 'Exercise', 'Communication', 
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